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This handout assists with guidelines for attending this online workshop, 

please read below. 

Housekeeping 

• Breaks - There will be a 10 minute break every hour 

• Use of mute and unmute - please use mute throughout the webinar 

and only unmute when asked to by the facilitator 

• Online chat - we will use the chat feature for most discussions, 

making comments and asking questions 

• You already know about                      and                    ! 

• Let’s be aware of and accept that technology isn’t always working 

perfectly (If the internet becomes unstable or drops out please just 

re-join – we never know what might happen when using technology 

so please be patient and understanding) 

Group rules 

• Use headphones (for better sound and privacy) 

• Taking turns online (be courteous) 

• Nurture yourself and take advantage of the breaks 

• Recording of the webinar is NOT allowed  

• Remember Confidentiality and Privacy – what is ‘discussed in the 

room stays in the room’ 

• Attend the group with maximum concentration so that you get the 

most out of this brief time together 

• Rules about the chat – we will try to respond to chat frequently 

throughout the webinar 

• If you need to leave the group, please let the facilitator know 

• When sharing, be aware if there are children around 

 



 

Understanding and Exploring 
Trauma Informed Practice 

  

 

 

Should you need support after 
today’s workshop: 

 
• Speak to your manager or a colleague 

  

• Contact Employee Assistance Program   1300 084 847 
   

• Lifeline 13 11 14 
 

• Beyond Blue  1300 224 636 
 

• Suicide line 1300 651 251 
 

• Suicide Call back number  Ph: 1300 659 467 
24/7 referral line for people at risk of suicide, people caring for someone who 
is suicidal, or people bereaved by suicide.  
The service offers six 50-minute telephone counselling sessions to people over 
18 years, and up to two call-backs to professionals. 

  
• Mental Health Advice Line 1300 60 60 24 

  
 
 
 
 
 
 

tel:1300084847


How trauma hijacks learning
A memo from a four year old

This blog entry was authored by Jeanette Miller, Senior Consultant in the Parenting and Early 
Years Program, at the Australian Childhood Foundation, from the perspective of a four year old 
child who has experienced trauma.

'When I was a baby and I got upset, I was totally dependent on bigger, stronger, wiser and kind 
adults to regulate my stress. But the adults in my life were none of those things and I could not 
depend on them to understand or meet my needs. Without someone to reliably buffer my 
stress, I grew to feel unloveable, hopeless and helpless. Because my cries for help were often 
not answered, I gave up asking for help and now I find it hard to trust people and feel like I have 
to do everything myself.'

'The toxic levels of stress hormones that remained in my system for long periods of time 
affected some parts of my brain. Many cells were destroyed in my developing Hippocampus, 
making it hard for me to make sense of experience and to remember what you taught me last 
week and yesterday. Those stress hormones also damaged my Corpus Callosum so my left 
and right brain hemispheres are not well integrated. This means I find language-based activities 
really tricky and being more right-brain oriented, I’m a visual learner. I’m also particularly tuned 
in to your non-verbal communication…though I often mis-read facial cues because the big 
people in my early life never made an effort to ‘get’ what I was trying to say emotionally. I’m 
always on the lookout for angry faces and often see anger when it’s not really there. Maybe 
that’s why not many of the other kids want to play with me.’
‘When I don’t feel safe, my ears are tuned in to low-frequency ‘predator sounds’ like the rumble 
of traffic or planes outside, or the air-conditioning unit in the room, and I can’t hear what you’re 
saying to me. Please use your storytelling, melodic voice when you talk to me’

‘Sometimes a particular smell, sensation, texture, light…or even a facial expression, movement 
or tone of voice that you use, acts like a trigger to instantly return my body to the traumatised 
state it was in at the time I was neglected or abused. I have no understanding of when or why or 
how that happens…it just happens automatically…I can’t help it. Please don’t take my reactions 
personally, but try to understand and to observe patterns to make sense of this.’
‘When I don’t know what’s going to happen next, I feel unsafe and my body will quickly get 
ready to fight or run away. Please make every part of my day predictable with familiar people, 
places and routines. Stay connected with me through every change of place or activity.'

‘When I’m scanning the environment for danger, I can’t focus my attention on learning tasks. 
Please help me to feel safe so that I can connect, play and learn.’

- See more at: http://childhoodtrauma.org.au/2016/september/how-trauma-hijacks-
learning#sthash.mnk3XDrt.dpuf















Breathing Relaxation Exercises

Handout

Abdominal Breathing

1,2,3...........Sigh!

Snake breathing

Bee breathing

Feather breathing

Place one hand over your heart and the other over your abdomen. 
Breathe normally, noticing the rise and fall of your chest andabdomen. 
Continue this practice for about 10 breaths.

Count slowly 1...2...3 (either aloud or silently) as you breathe in. 
Then give a long sigh as you breathe out. Repeat this several times 
until you feel yourself calming down.

Breathe in normally. Then with a long breath out, make a SSSSSSSSS 
sound like a snake.

Breathe in normally. Then make a humming or buzzing sound like a bee 
as you exhale an extended breath out.

Hold a soft feather in one hand and raise that 
hand as you breathe in. Let go of the feather and 
breathe out slowly as you watch the feather float 
to the ground. Try to make your breath out last 
until the feather reaches the ground.
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Lateral Brain Development 

Left Hemisphere 

• Evaluates language content 

• The optimistic hemisphere 

• Understands beginning, middle and end 

• Learns from the past and expects the future 

• Looks for patterns 

Right Hemisphere 

• Is orientated in the present moment 

• Is non-verbal 

• Grasps the whole/big picture 

• The pessimistic hemisphere 

• Relies on the non-verbal: 

• Eye Contact 

• Facial Expression 

• Tone of Voice 

• Posture 

• Gesture  

• Intensity 

 



Trauma and language 

The left hemisphere is responsible for  

• speech production and  

• language comprehension 

Under stress, areas in the left hemisphere shut down leaving the traumatised 

child:  

• speechless in the face of terror and  

• with impairments in recognising and understanding simple instructions  

The shift to the right hemisphere 

• Traumatised child is left to respond to intense emotional sensations and 

experiences without language 

• Trauma shifts processing of experiences to the right hemisphere 

• Experiences of trauma are acted out in non-verbal communication 

• Non-verbal strategies are required to resource change for traumatised 

children  

Transforming trauma 

Building right hemisphere/left hemisphere connection 

• Any activity that enables you to cross the midline  

• cups games, hokey pokey, clapping chants, mirroring games and 

physical activity/sports 

Building right hemisphere 

• Attunement and relationally based activities 

• mutual smiling, mirroring games based on facial expressions, voice 

copying 

Building left hemisphere 

• Incorporating cognitive processes into calming or stimulating activities 

• counting for relaxation 





Internal working model 
of traumatised child











 

Trauma Informed Approach to  

Support Children & Educators 

Building safety and connection 

• Children affected by trauma need stable, safe, consistent environments and 
relationships to help them to be calm and open to learning 

• Safety = predictable and consistent routines, consistent relationships and 
consistent responses 

 

This work is best practice for all children  

One important way that we can help children have a sense of SAFETY, is to provide 
PREDICTABILITY in their day……a sense that ‘I know what’s coming next.’ 

▪ Focus on creating an environment that is predictable and familiar  

▪ Always prepare child for what is coming up next 

▪ Establish a supportive pattern of one to one communication with child  

▪ Be particularly sensitive to transition experiences 

 

Predictability: a metaphor for SAFETY 

Children affected by trauma experience any change as a potential threat. 

Consistent caregiving and continuity of care is vitally important to traumatised 
children. 

Protective and predictable relationship provides attachment security. 

 

Building predictability 

Predictability is achieved by:  

• Reliable routines, e.g. greeting children at the door on arrival in morning with 
a consistent signal - high 5/handshake, same beginning/ending routines e.g. a 
song or music 

• Using visual cues to help children prepare for the day – sequencing…better to 
use photos of the actual child/activity, than clipart 

• Preparing children for what’s coming next 

• Talking to children about your intentions 

• Same caregiver/s every day 

Consistency of carer - it’s unrealistic to expect that any of you can never be sick, or 
won’t ever take leave. 

Ideally each child needs at least one significant person with a committed relationship 
to him, who acts as his secure base. 

Young children develop a hierarchy of attachment figures 



Children in Childcare/Pre-school need at least 2 attachment figures to reduce stress 
if one is unavailable 

• Traumatised children will come to trust and rely on their reference point as an 
interpreter of their environment 

• Traumatised children will respond in a less volatile way to changes  

• Over time, traumatised children will build an internal platform for responding to 
change 

• Traumatised children will learn to use others as a resource to support them  

 

Predictability is achieved by: 

• Asking permission before touch 

• Beginning and ending group sessions with same activity 

• Giving warning when activity is about to end 

• Ensuring relief staff continue regular routines 

 

Think about your service for young children – what do you do that is the same every 
day? 

Why do you have these routines?  What is their purpose? 

 



PREDICTABILITY

Outline how you would plan for your group of children to go on an outing
to………….............................( an attraction in your local area), or to have a 
visit by………………………( someone who might visit your Centre to talk to the children).

Include in your planning, strategies which would ensure that a child with a trauma history 
could feel safe enough to participate in, and enjoy, the experience.



 
Other Training 
 
Understanding and Exploring  
Trauma Informed Practice  

This session provides an opportunity for early childhood educators to start to think 
about how to support children who are affected by trauma in the early childhood 
space. The session provides frameworks of practice that will increase knowledge, 
skills and confidence to support early childhood educators to implement the trauma-
informed practice in the early childhood setting. 

Learning Outcomes 
On completion of this program, participants will be able to: 

• Develop the ability and knowledge to create environments and routines that 
are trauma sensitive 

• Enhance the ability to identify and use strategies for supporting emotional 
regulation in traumatised children 

• Develop a framework for making meaning of, and strategies for, responding to 
trauma-based behaviours in young children 

• Further explore the ability to create environments and routines that are trauma 
sensitive 

• Enhance capacity to work with families experiencing trauma 

• Have a better understanding of the context of the trauma for families – brain 
development and impact of trauma on brain. 

• Enhance ability to use relationships between staff and traumatised children as 
vehicles for change 

• Know how to build meaningful and non-judgemental relationships with families 

 
************************************************************************************************ 
 

Leadership and Trauma Informed Mentoring  

This session will explore leadership and mentoring through a trauma-informed lens. 
It will also provide an opportunity to reflect on both the mentor and mentee roles 
when working with families and children where there is/has been relational trauma. 

Learning Outcomes 
On completion of this program, participants will be able to: 

• understand the role of a mentor and mentee. 

• learn how to support other staff in the centre to create environments and 
routines that are trauma-sensitive 

• enhance their capacity to use relationships as vehicles for change 

• support staff to use a range of trauma informed frameworks in their work with 
children and their families effected by trauma. 


