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We acknowledge you….and what you bring….
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Part 1: 8:45 to 10:05am
Introducing the SMART PRACTICE Framework and ACF Model of PRACTICE
Neurobiology and the Adolescent Brain
Identifying States of Being – Our Nervous System

Morning Tea: 10:05 to 10:25

Part 2: 10:25 to 11:45am
Understanding the Possible Impacts of trauma
Safety, Relationships and Meaning Making 

Lunch Break: 11:45 to 12:15pm

Part 3: 12:15 to 1:35pm
Healing ways to respond: SMART PRACTICE

Afternoon tea 1:35 to 1:55pm

Part 4: 1:55 to 3:15pm
Healing ways to respond: SMART PRACTICE

PART 1:

Introducing the SMART 
Framework and ACF Model 

of practice
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 The SMART PRACTICE Framework and Site Audit Tool is a framework to guide 
practice through a trauma-informed lens

 This framework is a starting point for responding and outlines the key points in 
terms of effective and healing work with traumatised adolescents

 The framework should inform best practice when supporting children and young 
people who have experienced trauma 

The Site Audit Tool INVITES Educators, Leaders and Support Staff 
to celebrate and reflect on their current practices, policies and 
processes

Invite your participants to consider their main area of influence/work 
and what processes/policies and strategies support staff and 
students.

- Leadership – Whole Site and Staff
- Classroom Teachers – Classroom/Group and Individual 

Student/Child
- Specialist Teachers/SSO’s/BSSO’s – small groups and 

Individual Student/Child
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This Photo by Unknown Author is licensed under CC BY-
SA-NC

A protective factor

Sense of safety

Relationships

Meaning making
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PART 1: 

Neurobiology and the 
Adolescent Brain
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CORTICAL

SUBCORTICAL
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Final part of the brain to reach maturity in one’s mid to 
late twenties
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SUBCORTICAL
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Image source: ©2014 Brainstorm Dan Siegel

PART 1:

Identifying States of Being
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Neuroception of Safety

23

24



24/02/2023

13

SAFETY                                                 DANGER

Play Fight or Flight or Active Freeze

Neuroception of Danger

No access to Social Engagement System

Neuroception of Safety

Access to Social Engagement System

SAFETY                                                     DANGER 
Submission or collapse

Neuroception of Danger

No access to Social Engagement System

Neuroception of Safety

Access to Social Engagement System
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PART 2:

Understanding the 
Possible Impacts of 

Trauma
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Safeguarding Children Services 
safeguardingchildren.com.au

Developmental Trauma 

• Refers to the period of time the 
brain is undergoing significant 
development; in utero through to 
late adolescence. Exposure to 
trauma during this time can alter 
the brains architecture. 

• Usually relational in nature – the 
trauma happens in relationship 
(through abuse, neglect, domestic 
violence, toxic stress etc) and 
therefore is healed in relationship.  
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Image source: ©2022 Sabrina A Francis
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1. What is the function behind the behaviour = meeting an unmet need?

2. Developmental stage of the child?  

3. Current state of the child’s nervous system? (hypersensitised, under responsive? ) 

4. Survival/protective response – fight, flight, freeze, dissociate

5. Coping strategy (that no longer works)

6. Structural changes in the brain 

7. The demands of the environment outstripping the capacity of the person

8. How is this problem the child’s solution? 

9. Trauma induced thinking and conditioning (the world is an unsafe place, adults 
cannot be trusted, there is no hope of change, it is not safe to show vulnerability…) 
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PART 2:

Safety, Relationships and 
Making Meaning
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Relational Templates:

 Our brains grow through connection with another 
brain.

 Our early attachments provide us with cues on 
how we interpret and respond to the world 
around us.

 Mirror neurons help us to mimic social cues and 
learn new skills from others.

 Effective communication is reliant on sufficient 
access to relationships who are available, 
consistent and safe.
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•

*needs as a child not as a learner. This 
is a small but important distinction.

image:istock
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PART 3:

Healing Ways to Respond:
SMART Practice

Build felt sense of 
safety

Build safe stable 
relationships

Coregulate
Honour their voice, 
strengths, differences, 
culture, their life 
journey so far

Routine and 
predictability Build necessary skill 

sets

Meet the child/ young 
person where they are 
at, not where they 
‘should’ be

Build emotional 
literacy

Bring playfulness

Build unique profile of 
needs and work to 
meet them 

Work to translate 
behaviour into meaning 
and adapt responses 
accordingly

Implement additional 
supports  where needed 
such as learning supports

Implement sensory 
support where 
needed

Provide opportunities 
to make meaning of 
their life story
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The cognitive impairments in children 
with disability or trauma can cause them 
to have poor memory, lack of impulse 
control, poor judgment, and difficulty with 
‘cause and effect’ reasoning. 

Neurodivergent children may have 
significant strengths in some areas and 
challenges in others.

This means they need individualised
support from others to manage functions 
they struggle with.

Your children or young people may need 
you and other trusted adults to act as 
their External Brain. 
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cgrace@childhood.org.au

krobinson@childhood.org.au

Education.SMART@sa.gov.au

 SMART training – register through PLINK

 Discussion papers – available on TLC Teams page

 Prosody Blog

https://professionals.childhood.org.au/professional-community-network/

 Other ACF Training 

https://professionals.childhood.org.au/training-development/course-list/
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