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Part 1: 
Practice Framework 
ACF Learning model 
Definition of trauma

Morning Tea: 

Part 2-3: 
Neurobiology and the Adolescent Brain
Refresher on the Possible Impacts of trauma
Identifying States of Being – Our Nervous System

Lunch Break: 

Part 4-5:
Safety and Relationships
SMART Circle of Practice – Bottom Up  and Top Down
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 The SMART PRACTICE Framework and Site Audit Tool is a framework to guide 
practice through a trauma-informed lens

 This framework is a starting point for responding and outlines the key points in 
terms of effective and healing work with traumatised adolescents

 The framework should inform best practice when supporting children and young 
people who have experienced trauma 

FELT SAFETY FOR ALL

SAFE RELATIONSHIPS
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CORTICAL

SUBCORTICAL

Final part of the brain to reach maturity in one’s mid to 

late twenties. During adolescence the cortex, including 
the PfC, is undergoing significant remodeling!
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Trauma can cause difficulty regulating 
arousal, poor memory, lack of impulse 
control, poor judgment, and difficulty 
with ‘cause and effect’ reasoning. 

Your students may need you and other 
trusted adults to act as their External 
Brain. 

Our brains need to be ready to provide 
that support. Our nervous system needs 
to be grounded. 
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Neuroception of Safety
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SAFETY                                                 DANGER

Play Fight or Flight or Active Freeze

Neuroception of Danger

No access to Social Engagement System

Neuroception of Safety

Access to Social Engagement System

SAFETY                                                     DANGER 
Submission or collapse

Neuroception of Danger

No access to Social Engagement System

Neuroception of Safety

Access to Social Engagement System
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3. Social Engagement
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Social
Engagement

Window 
of Tolerance

Mobilisation

Immobilisation
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1. What is the function behind the behaviour = meeting an unmet need?

2. Developmental stage of the child?  

3. Current state of the child’s nervous system? (hypersensitised, under responsive? ) 

4. Survival/protective response – fight, flight, freeze, dissociate

5. Coping strategy (that no longer works)

6. Structural changes in the brain 

7. The demands of the environment outstripping the capacity of the person

8. How is this problem the child’s solution? 

9. Trauma induced thinking and conditioning (the world is an unsafe place, adults 
cannot be trusted, there is no hope of change, it is not safe to show vulnerability…) 
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• Always start by developing a felt sense of safety for the 
students, acknowledge them as individuals 

• Build predictability and consistency

• Know yourself, your triggers, and how to ground yourself so 
that you can…

• Use your relationship to help healing – seek to connect, co-
regulate, repair ruptures, lead by example, hold space for 
their distress in whatever way it shows up

• This helps role model how to exist in safe relationships

• Learn to translate trauma related behaviours so you can 
understand and respond to what is needed

• Recognise students strengths and reflect this back to them
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mpowney@childhood.org.au

Education.SMART@sa.gov.au
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 SMART training – register through PLINK

 Discussion papers – available on TLC Teams page

 Prosody Blog

https://professionals.childhood.org.au/professional-community-network/

 Other ACF Training 

https://professionals.childhood.org.au/training-development/course-list/
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